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Welcome, Read to be Ready Coaches!

We welcome you back to the Read to be Ready Fall Convening for another exciting collaborative
time of learning and growing together as we work to increase literacy achievement across
Tennessee.

We want to share our appreciation to our content development partners at Lesley University.
We value this team'’s collaboration and effort in the creation of the materials to be used for this
convening. As with our previous convenings, we would also like to acknowledge the Tennessee
educators on our Content Review Committee who served as close partners in the shaping of
this work. This committee includes the following members:

e Kristen Brockman - Teacher, Hamblen County Schools

e Rachel Campbell - Teacher, Elizabethton City Schools

e (arissa Comer - Read to be Ready Coach, Putnam County Schools

e Tracy McAbee - Principal, Polk County Schools

e Krista Murphree - Teacher, Rutherford County Schools

e Tyler Salyer - Assistant Principal, Collierville Schools

e Lynn Tschaplinski - District Elementary Reading Coordinator & Reading Specialist, Oak

Ridge City Schools

We also acknowledge Dr. Vicki Risko for her on-going consultation and contribution to the
materials. The continued leadership and vision from Dr. Candice McQueen, Dr. Vicki Kirk, and
Dr. Elizabeth Alves is instrumental in guiding our network, and for that we are grateful. A
heartfelt thank you also goes to the Read to be Ready Reading Coach Consultants in their
preparation, on-going work, and contagious energy across the regions.

To the many people who are deeply invested in this work, including those in our CORE Offices,
district and building leaders, coaches, and teachers across the state..WE THANK YOU! Your
work is having an impact on the lives of so many students across Tennessee.

Educationally yours,

e

Becky Cox Elizabeth Norton Ann Marie Schulz

Executive Director of Reading  Director of Reading Coaching ~ Director of Reading Coaching
for Large Districts and

Educational Leaders
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Critical Attributes for Semester 3

Foundational Skills: Teaching Foundational Skills Out of Text

Integrate the Tennessee Academic Standards

Consider student needs in connection with standard goals

Identify lesson purpose and objectives based on student needs

State the foundational skill in clear, concise language

Use an adequate number of meaningful examples to make the foundational skill clear
Use visual models (e.g., charts, magnetic letters, etc.) to demonstrate the foundational
skill

Engage students in the application of foundational skills using specific tasks that extend
learning opportunities

Engage students in shared learning activities (e.g., letter-sound matching, word learning,
etc.) in which they provide examples of how they applied their knowledge of foundation
skills

Observe student responses to gain formative assessment data

Foundational Skills: Teaching Foundational Skills Linked to Authentic Text

Integrate the Tennessee Academic Standards
Consider student needs in connection with standard goals
Identify lesson purpose and objectives based on student needs
Teach students based on their needs how to:
o Say words slowly, identify sounds, and represent them with letters;
Notice the visual features of words;
Use word parts or spelling patterns;
Read, write, and use high frequency words;
Notice and use word structure; and
o Learn new word meanings.
Use language to teach, prompt for, or reinforce fluent processing of text
Observe student responses to gain formative assessment data

O O O O
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Module 1: Reflecting Upon Past Learning

Objectives
e Recognize the hard work and dedication of our Read to be Ready Coaches

e Celebrate the successes that have occurred and identify some factors that led to these

successes
e |dentify areas of need and support for ourselves, our region, and our network
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Read to be Ready Coach of the Month

Each month we will be accepting nominations from the department’s Reading Coach
Consultants and from teachers across the state for the Read to be Ready Coach of the Month.
Coaches who receive this honor will be spotlighted on the Read to be Ready website.

We are excited to announce the recipients of the Read to be Ready Coach of the Month award.
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Celebrate Success

"Creating a culture for collaboration that supports teacher learning is vital to the health and life
of the school" (Lyons & Pinnell, 2001, p. 7).

Read the following quote from Systems for Change in Literacy Education, and reflect in the space
provided about how your work as a coach has supported collaborative learning.

In order to be successful, teachers need to know how to use their knowledge and
expertise to inform their practice, they need to receive support and encouragement for
their efforts, and they need to participate in ongoing professional development to
improve, refine, and extend their skills. Most important, they need to know how to work
with others as equals and colleagues. (Lyons & Pinnell, 2001, p. 7)

Reflection
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Reflection Upon Past Learning

Please respond individually to the following questions:

What are you noticing about the ways the coaches/teachers you support are
beginning to integrate interactive read aloud into their daily instructional practices?

What are you noticing about the ways the coaches/teachers you support are
beginning to integrate shared reading into their daily instructional practices?

What type of a culture of collaborative learning is continuing to form within your
district/school?

What instructional shifts are occurring based on the work you have been engaged in
thus far? How are the coaches/teachers working together in more collegial ways?

How are the professional learning opportunities supporting the growth of the
teachers?
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Share your thoughts with the participants at your table. Note any patterns or trends amongst
the members of your table. As a table, summarize and chart your group’s reflections.

Reflection
What are you taking away from this experience?
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Being the Learning Leader

"Organizational theorists advise that a key to improving any organization is honestly assessing
the current reality (Collins, 2001) and confronting the hard facts (Pfeffer & Sutton, 2006)"
(DuFour, DuFour, & Eaker, 2009, p. 95).

It is important to recognize and celebrate the successes of change initiatives as a learning
leader. As you continue to think about developing cultures of collaboration, support, and
growth, take time to consider and analyze what may be halting growth patterns.

Read the "Ten Barriers to Change" (Lyons & Pinnell, 2001) and consider which barriers may be
affecting the schools/teachers that you are working with.

Ten Barriers to Change:

10.

Unstable Environments: changing administration, transient teachers, student mobility
No Clear Vision: competing agendas among staff, administration
Isolationism: tradition of working individually and alone rather as professional
colleagues
Rigid Organizational Patterns: rules, regulations, traditions, and ways to manage time
that are hard to change
Balkanized Domains: separation of departments, grade levels, and other groups that
compete
Fear of Leading: fear of jealousy, negative attention for stepping out front
Paralyzing Sameness: a feeling of inertia, resulting in reluctance to expend extra
energy that change requires
Fear of Failure: lack of confidence that the change will "work" or that individuals can
accomplish the goals
Oppressive Power Relationships: feelings of powerlessness because changes are
imposed; lack of ownership
Desire for the Quick Fix: going too fast without time to reflect, building ownership, and
improve the program

(Lyons & Pinnell, 2001, p. 186)
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Selected barrier(s):

Beginning steps to working on the selected barrier(s):

Turn and talk to a person at your table. Share one barrier you have selected and
some beginning steps for working on that barrier.
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Elements of the Literacy Block

Take a moment to review the Elements of the Literacy Block visual that follows. This graphic
represents the elements of high quality literacy instruction. This semester will focus on
foundational skills taught within and outside of text. Previous semesters have focused on
Interactive Read Aloud and Shared Reading. Notice how foundational skills are situated within
the graphic.

The Tennessee English Language Arts Standards offer multiple strands, including reading
(comprehension), language, writing, speaking and listening, and foundational skills. Standards
from all of the strands are integrated within this sequence of lessons to support students in
developing both skills-based and knowledge-based competencies based on the texts and
student needs. In addition to building students’ knowledge-based competencies through
listening, reading, speaking, and writing, teachers need to explicitly and systematically teach the
foundational skills and give students ample opportunities to practice those skills in reading and
writing.
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Learning to read is a developmental process. Most children follow a similar pattern and

sequence of reading behaviors as they learn how to read: from appreciation for and

awareness of print to phonological and phonemic awareness to phonics and word
recognition. Foundational skills are reading skills that students typically develop in the
primary grades. The skills and behaviors that develop early serve as the base for later
competence and proficiency. They are the building blocks that children learn to utilize to
develop subsequent, higher-level skills to become proficient readers. (Brown, C. S., 2014,

p. 35)
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Reflection
How do foundational skills fit within the elements of the literacy block?
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Identifying Our Resources

Tennessee English Language Arts Standards

The Tennessee English Language Arts Standards are your guide for instruction. They serve as
learning outcomes for every grade level. Within each standard are grade level goals you should
plan to accomplish over the school year.

The Fountas & Pinnell Literacy Continuum
The Fountas & Pinnell Literacy Continuum describes competencies in each instructional strategy
that students will experience. Included in this resource are goals and behaviors that can be
used to inform instruction. It also provides ways to look at and analyze texts. This resource can
be used as a:

o foundation for setting school and/or district goals

¢ link to state and national standards

e support to help administrators and teachers achieve a common vision

e basis for instructional coaching

Alignment of Tennessee English Language Arts Standards and The Fountas & Pinnell
Literacy Continuum (Alignment Document)

“The Alignment of Tennessee English Language Arts Standards and The Fountas & Pinnell Literacy
Continuum” (or the Alignment Document) lists the Tennessee English Language Arts Standards.
This document provides examples of the literacy behaviors that represent observable evidence
of the standards. The sample behaviors are taken from a comprehensive description of
observable reading, writing, listening, speaking, and foundational skills from The Fountas &
Pinnell Literacy Continuum.

You will be referring to the Alignment Document throughout this semester and in future
semesters. The document will be used as a resource tool for identifying goals and documenting
specific behavioral evidence of student learning. It will be important for you to become familiar
with the tool so that you can use it as an instructional resource.

It is important to note that this document is not meant to replace The Tennessee English
Language Arts Standards nor The Fountas & Pinnell Literacy Continuum, but to illustrate the
alignment between the two documents. Each goal, stated as a standard, may have hundreds of
behaviors that support it. Therefore, this Alignment Document provides only a sample of those
behaviors from The Fountas & Pinnell Literacy Continuum that most closely align with the
standard. This document also illustrates how each of the instructional outcomes supports the
Tennessee English Language Arts Standards. A comprehensive list of behaviors is available in
The Fountas & Pinnell Literacy Continuum.
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Taking A Look at the Alignment Document and the Fountas & Pinnell Literacy Continuum

Investigate the Alignment Document and The Fountas & Pinnell Literacy Continuum so you can
begin to think about what each one has to offer and how they can be used to support
observation and instruction.

1. Turn to p. 45 of the Alignment Document, Grade 2, Foundational Literacy Standards 3
(2.FL.PWR.3), “Know and apply grade-level phonics and word analysis skills when
decoding isolated words and in connected text.” In the goldenrod band, notice a few of
the important behaviors you might notice, teach and/or support in order to support this
standard during Phonics, Spelling and Word Study.

2. Turnto pp. 370-373 of The Fountas & Pinnell Literacy Continuum and notice how many
behaviors and understandings there actually are within the goals for Phonics, Spelling
and Word Study. Teaching outside of text.

3. Now, look at pp. 126-129 of The Fountas & Pinnell Literacy Continuum and notice how
many behaviors and understandings there are within the goals for Shared and

Performance Reading and how you might support the teaching of foundational skills
within text (lavender band).

Reflection

What are some ways the Alignment Document can be used as an instructional

resource? How can it help teachers understand more about the Tennessee English
Language Arts Standards?
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How can you use the Alignment Document and The Fountas & Pinnell Literacy
Continuum to support your own professional learning?

When and how might you use the Alignment Document and The Fountas & Pinnell
Literacy Continuum while working with a teacher or a principal?

Vision for Third Grade Reading Proficiency and Teaching Literacy in Tennessee

The Vision for Third Grade Reading Proficiency and Teaching Literacy in Tennessee documents are
companions that may be used in conjunction with the Tennessee English Language Arts
Standards and The Alignment Document to guide planning and instruction. The Vision for Third
Grade Reading Proficiency was created by the Early Literacy Council to present a vision for what
reading proficiency looks like and explains the necessary factors to achieving this vision.
Teaching Literacy in Tennessee provides practical guidance and resources that support educators
in implementing effective Tier | literacy practices. You will see elements of both of these
documents woven throughout the materials as each offers practical guidance for developing
proficient readers, writers, and thinkers.
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Closing Words

A network can be very helpful in solving the problems of change. Working across
networks, in different contexts and with different problems, promotes out-of-the-box
thinking. You get different ideas by looking at things from a different perspective.
Everyone involved in a network begins to see that he is not the only one who has
problems, that she is not the only one who is experiencing success. Everyone sees that
teacher development and educational change are ongoing. (Lyons & Pinnell, p. 193,
2001)
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MODULE 2: Tennessee Foundational Skills
(What are they and why are they important?)

Objectives
e Discuss the definition and importance of foundational skills and how they contribute to
students’ reading and writing achievement
e Investigate how foundational skills are embedded in the processes of reading and
writing

Link to Tennessee Academic Standards

Foundational skills lessons focus on the explicit teaching of Foundational Literacy, while
incorporating additional Reading, Writing, and Speaking and Listening Standards through
questioning, discussion, and tasks.

TEAM Connection
e Standards and Objectives
¢ Motivating Students
e Presenting Instructional Content
e Activities and Materials
e Teacher Content Knowledge
e Teacher Knowledge of Students
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Introduction: What are Foundational Skills?

The ultimate goal of literacy instruction is to cultivate a literate society of readers, writers,
speakers, listeners, and thinkers. As educators, we need to understand the Seven Tennessee
Foundational Literacy Standards of print concepts, phonological awareness, phonics and word
recognition, word composition, fluency, sentence composition, and vocabulary acquisition.

The following chart is a private reflection of your current understandings of the Tennessee
Foundational Literacy Standards. Take a few minutes and record your current understandings
of each of the seven Tennessee Foundational Literacy Standards under the column "Today, my
understanding is...” You will return to this chart at the end of Module 6 and then reflect in the
"Now, my understanding is...” column.

Foundational Today, my understandingis. .. Now, my understanding is. . .
Literacy
Standards
Print Concepts

Phonological
Awareness
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Foundational
Literacy
Standards

Today, my understanding is. . .

Now, my understanding is. . .

Phonics and
Word
Recognition

Word
Composition

Fluency
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Foundational
Literacy
Standards

Today, my understanding is. . .

Now, my understanding is. . .

Sentence
Composition

Vocabulary
Acquisition
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What are Foundational Skills?

Fountas and Pinnell (2017a) have identified Nine Areas of Learning in the process of developing
efficient systems for word solving. These Nine Areas of Learning help to refine the broad
Foundational Literacy Standards of print concepts, phonological awareness, phonics, word
recognition, word composition, and vocabulary acquisition. Reading and writing require
proficiency in all of the nine areas. Each of the Nine Areas of Learning are influential in
developing flexible readers, writers, and word solvers. The Nine Areas of Learning can be
directly linked to the Tennessee Foundational Literacy Standards. The following chart provides a
definition of each of the Nine Areas of Learning along with a few examples of foundational skills

behaviors.
Nine Areas of Learning
Category Definition Examples
Early Literacy | Understandings related to Develop an understanding that readers:
Concepts how written language or e Read print not pictures
printis organized and used |e Read left to right
e Understand that words are groups of letters
with space on either side
e Understand there is a difference between a
word and a letter
e Understand that a letter is always the same
e Understand that the first letter in a word is on
the left, and the last letter is right before the
space (or ending punctuation)
Phonological | An overall awareness of e Hear and say rhyming words
Awareness sound in oral language that | e Hear, say, and clap syllables
includes identifying, e Hear and divide onsets and rimes
counting isolating, e Hear and say the same beginning phoneme in
segmenting, blending and words
manipulating (inserting, e Change the beginning phoneme to make a
deleting, and substituting) new word
sounds at the word level,
syllable level, onset/rime
level, and phoneme level.
Letter The ability to recognize and | e Recognize letters and state their names
Knowledge label the graphic symbols of | e Categorize letters by features

language

e Understand and talk about the fact that words
are formed by letters

e Recognize and name letters in words in
continuous print

¢ Use efficient and consistent motions to form
letters in manuscript print with writing tools
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Nine Areas of Learning

Category

Definition

Examples

Letter-Sound
Relationships

The correspondence of
letter(s) and sound(s) in
written or spoken language

e Recognize and use beginning, ending, and
medial consonant sounds and the letters that
represent them

¢ Recognize and say consonant clusters that
blend two or three consonant sounds

e Recognize and use consonant clusters at the
end of words

e Understand and talk about the fact that some
letters represent vowel sounds

e Hear and identify short and long vowel sounds
and the letters that represent them

e Recognize and use letter combinations that
represent long vowel sounds

Spelling Beginning letters (onsets) ¢ Recognize and use the consonant-vowel-
Patterns and common phonograms consonant (CVC) pattern
(rimes), which form the e Recognize and use phonograms with a vowel-
basis for the English syllable | consonant-silent e (VCe) pattern
e Recognize and use phonograms with a short
vowel sound in single-syllable words
e Recognize and use phonograms with a double
vowel
¢ Recognize and use phonogram patterns with
vowels and r in single-syllable words
e Understand and talk about the fact that some
words have a double consonant
High Words that occur often in e Locate and read high-frequency words in
Frequency the spoken and written continuous text
Words language ¢ Read and write approximately twenty- five high-

frequency words (kindergarten)

¢ Read and write approximately one hundred
high-frequency words (first grade)

¢ Read and write approximately two hundred
high-frequency words (second grade)

¢ Read and write approximately three hundred
high-frequency words (third grade)
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Nine Areas of Learning

Category Definition Examples
Word Word meaning refers to the Develop an understanding of:
Meaning/ commonly accepted meaning | ¢ Concept words
Vocabulary of a word in oral or written ¢ Related words (synonyms, antonyms,
language. Vocabulary often homophones, homographs, multiple
refers to the words one knows meanings)
in oral or written language e Combined and created words (compound
words)
e Figurative uses of words (onomatopoetic
words)
e Parts of words (prefixes)
e Word origins
Word Word structure refers to the Develop an understanding of:
Structure parts that make up a word ¢ Syllables
e Compound Words
e Contractions
e Plurals
e Possessives
o Suffixes
e Prefixes
¢ Abbreviations
Word-Solving | The strategies readers/writers | ¢ Use what is known to solve/write new words
Actions use to recognize/write words ¢ Analyze words to solve/write them

and understand their
meaning(s)

¢ Change, add, or remove parts to solve/write
words

¢ Use strategies to solve words and determine
their meanings

¢ Use reference tools to solve and find
information about words
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The Tennessee Foundational Literacy Standards

According to the Tennessee English Language Arts Standards, "Literacy is a multi-faceted,
complex relationship of interrelated skills. The ultimate goal of literacy instruction is for
students to become proficient readers and writers. Before proficiency can be achieved, children
must adequately develop the essential foundational skills during the early grades” (Tennessee
Department of Education, 2016, p. 4). The Tennessee Foundational Literacy Standards include:

FL.PC.1—Print Concepts: Demonstrate understanding of the organization and basic features
of print.

FL.PA.2—Phonological Awareness: Demonstrate understanding of spoken words, syllables,
and sounds (i.e., phonemes).

FL.PWR.3—Phonics and Word Recognition: Know and apply grade-level phonics and word
analysis skills when decoding isolated words and in connected text.

FL.WC.4—Word Composition: Know and apply grade-level phonics and word analysis skills
when encoding words; write legibly.

FL.F.5—Fluency: Read with sufficient accuracy and fluency to support comprehension.

FL.SC.6—Sentence Composition: Demonstrate command of the conventions of standard
English grammar and usage when speaking and conventions of standard English grammar and
usage, including capitalization and punctuation, when writing.

FL.VA.7—Vocabulary Acquisition: Determine or clarify the meaning of unknown and multiple-
meaning words and phrases by using context clues, analyzing meaningful word parts, and
consulting general and specialized reference materials, as appropriate.

The following chart correlates the Tennessee Foundational Literacy Standards with the Fountas
and Pinnell Nine Areas of Learning. Five of the seven Tennessee Foundational Literacy
Standards are represented on this chart. The Fluency and Sentence Composition Standards will
be addressed separately later in the materials. Take a look at the Nine Areas of Learning and
see how they align with the Tennessee Foundational Literacy Standards as well as how they
demonstrate the wide range of learning that falls within each of the standards. Notice that the
Nine Areas of Learning are distributed across the Tennessee Foundational Literacy Standards
and sometimes appear in multiple categories of the standards.
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Correlation Chart

Tennessee Foundational Literacy
Standards

Nine Areas of Learning

Print Concepts: Demonstrate
understanding of the organization and
basic features of print.

Early Literacy Concepts (PreK-Grade 1)

Phonological Awareness: Demonstrate
understanding of spoken words, syllables,
and sounds (phonemes).

Phonological Awareness (PreK-Grade 1)

Phonics and Word Recognition: Know and
apply grade-level phonics and word
analysis skills when decoding isolated
words and in context.

Letter Knowledge
Letter-Sound Relationships
Spelling Patterns

High Frequency Words
Word Structure
Word-Solving Actions

Word Composition: Know and apply grade-
level phonics and word analysis skills when
encoding words; write legibly.

Letter Knowledge
Letter-Sound Relationships
Spelling Patterns

High Frequency Words
Word Structure
Word-Solving Actions

Sentence Composition: Demonstrate
command of the conventions of standard
English grammar and usage when
speaking and conventions of standard
English grammar and usage, including
capitalization and punctuation when
writing.

Word Structure
Word Meaning and Vocabulary

Vocabulary Acquisition: Demonstrate or
clarify the meaning of unknown and
multiple-meaning words and phrases by
using context clues, analyzing word parts,
and consulting general and specialized
references materials, as appropriate.

Word Meaning and Vocabulary
Word Structure
Word-Solving Actions
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Reflect upon the following:
How does this chart help you to think about the connections between the Nine Areas
of Learning and the Tennessee Foundational Literacy Standards?

What area(s) would you like to think/learn more about? Why?
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Foundational Skills: Phonics Inventory
Reflection

Take a moment to look over your completed Phonics Inventory (Appendix A) and reflect upon
the following:

What did you, as a competent adult word-solver, need to know and use to complete
the Phonics Inventory?

Which areas of learning were easily accessible to you and which ones took more
conscious thought? Why?

How did the Phonics Inventory help you think about the information students need to
understand and apply in order to be flexible word solvers?

How can the Nine Areas of Learning help you think more about the Tennessee
Foundational Literacy Standards?

Once you have finished your self-reflection, share with a partner at your table what the Phonics
Inventory helped you think about, in terms of the Foundational Literacy Standards of print
concepts, phonological awareness, phonics and word recognition, word composition, and
vocabulary acquisition.
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Flexible Word Solving

For students to become flexible word solvers while reading and writing, they need to call upon
all of the Nine Areas of Learning. Helping students to connect these areas is critical to learning
how to read and write. If the Nine Areas are only taught in isolation, students may become
limited in their ability to solve and write words quickly and accurately. Proficiency is required in
each of these areas as gaps in any of the areas of learning can lead to student confusion and
inefficient word solving abilities while reading and writing.

Kaye (2007) conducted a study of proficient second grade reading behaviors and found that
"the twenty-one proficient readers that she studied had more than sixty different ways to
overtly solve words, usually working with large, sub-word level units. They never appealed for
help without initiating attempts to work out difficulty and never articulated words phoneme-by-
phoneme" (Abstract). It is important that foundational skills are viewed and taught as a network
of actions that need to work together.

A study done by Gaskins, Ehri, Cress, O'Hara, and Donnelly (1997) found that children who
struggle to learn how to read are students who "have devised strategies for learning words that
are not reliable or efficient" (p. 312). This study showed that students who were struggling to
learn how to read were not flexible word-solvers. The students studied had a small number of
accessible word-solving strategies. Some students attempted to remember words based on
their shapes or salient visual features. Others relied on a few symbol-sound associations, often
for the first and last letters of words. A few students sounded out words laboriously but were
unable to blend the sounds together to produce recognizable words. Still others tried to
memorize texts or rely solely on context clues to guess at the identities of words. They did not
have a network of actions that were working together.

The following chart represents the Nine Areas of Learning as a network of flexible word solving
actions. Students need to use all nine systems as they read and write.
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Word-Solving
Actions

Flexible
Word
Solving

(Fountas & Pinnell, 2017a)

Each one of the nine areas requires several years for a student to achieve a high level of
learning, one that assures the student is not learning a narrow definition but is
developing deep, internalized understandings that allow him to apply the understanding
constantly and usually without conscious effort. (Fountas & Pinnell, 2017a, p. 4)
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Developing Flexible Word Solvers

The following table outlines a developmental progression of the Nine Areas of Learning and the
Tennessee Foundational Literacy Standards from kindergarten to grade 4. The color-coding
represents the Nine Areas of Learning across the grades (each in different shade of blue), and
the typed text within the color shadings represents the Tennessee Foundational Literacy
Standards. As you can see in the table, each of the Nine Areas of Learning and the standards
form a progression that builds to ensure continued progress over a span of grades. Read
through the table and notice how foundational skills span a continuum of learning across
grades.

State Standards are not all encompassing or all inclusive. The standards document is highly
focused and prioritized for Tennessee. Coupled alongside the Nine Areas of Learning, teachers
are able to pinpoint areas to ensure continued progress along the foundational literacy
sequence. Consider the following examples as represented on the table that follows:

e High-frequency words are introduced in kindergarten and revisited in grade three in the
Tennessee Foundational Literacy Standards. The expansion of high frequency words is
extremely important for readers and writers throughout the elementary years;
therefore, it is essential to continue to build and develop high frequency words across
the grades, even though there is not a specific standard notation in the Tennessee
English Language Arts Standards.

e Inthe area of Word Structure, contractions within the Tennessee Foundational Literacy
Standards are shown in grade 2. The Nine Areas of Learning offers a perspective of
contractions spanning the grades from kindergarten through grade 4.

e Letter-Sound Relationships are present from kindergarten through grade 4 in the
Tennessee Foundational Literacy Standards, and appears in the Nine Areas of Learning
starting in Kindergarten.

Learning is continual and grows in complexity across grade levels as shown in the Tennessee
Foundational Literacy Standards and The Nine Areas of Learning. Both promote flexible word
solving actions and practice outside of and within text. These flexible word-solving skills work in
coordination with each other to build highly efficient and effective word solvers that are
successful readers and writers.
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Developing Flexible Word Solving: Nine Areas of Learning

1 2 3 4
Early Literacy
Concepts 1.FL.PC.1a
Phonological Rhyming
Syllables 1.FL.PA.2b
Words
Onset and Rime 1.FL.PA.2c&d
Phonemes 1.FL.PA.2b,c,d
Knowledge Identify Letters
Recognizing Letters in Words and
Sentences
Forming Letters 1.FL.WC.4g 2.FLWC.4f 3.FLWC.4d |4.FLWC.4b
Letter-Sound Consonants
Relationships 1.FL.PWR.3a 2.FLWC.4a
Vowels 1.FL.PWR.3c 2.FL.PWR.3a, b
1.FL.WC.4b 2.FLWC.4a
Letter-Sound Representation 2.FL.WC.4f 3.FLWC.4d 4.FLWC.4b
K.FL.SC.6h  [1.FL.SC.6j 2.FL.SC.6h 3.FL.SC.6j 4.FL.SC.6f
Spelling Phonogram Patterns
Patterns 3.FLWC.4a
Vowel Phonogram Patterns/Single
Syllable Words 2.FL.PWR.3b 3.FL.WC.4a
Assorted Patterns in Multi-syllable
Words 3.FLWC.4a
Vowel Phonogram Patterns/Multi-
syllable words 3.FL.WC.4a
High Frequency
Words
3.FL.WC.4b
Word Meaning [Concept Words
/Vocabulary
Related Words 4.FLVA.7a
1.FL.VA.7bi,ii 2.FLVA.7a 3.FLVA.7a  4.FL.VA.7biii
Combined and Created Words 2.FL.VA.7aiv 3.FL.VA.7aiii
Figurative Use of Words 4.FL.VA.7bi,ii
Parts of Words K.F.VA.7aii 2.FL.VA.7aii 3.FL.VA.7aii _4.FL.VA.7aii
Word Origins 4.FL.VA.7aii
Word Structure
Syllables 1.FL.PWR.3b, d,e
2.FL.WC.4a
Contractions 2.FL.SC.6j
2.FL.WC.4a
Plurals 1.FL.SC.6b 2.FL.SC.6b
1.FL.PWR.3f 2.FL.PWR.3d
Suffixes 1.FL.WC.4c 2.FL.WC.4c 3.FL.PWR.3a 4.FL.PWR.3a
2.FL.WC.4b
Compound Words 2.FL.VA.7aiv
2.FL.WC.4a
Possessives 1.FL.SC.6¢ 2.FL.SC.6j 3.FL.SC.6m
Abbreviations
Prefixes 2.FL.PWR.3d 3.FL.PWR.3a 4.FL.VA.7aii
Word Roots
Word Solving  |Analyzing Words to Solve Them
Actions 1.FL.PA.2¢c,d
Using What is Known to Solve Words 1.FL.PWR.3g 2.FL.PWR.3f
1.FL.VA.7aiii 2.FL.VA.7aii,iii  3.FL.PWR.3d
Changing, Adding, or Removing Parts to
Solve Words
Spelling Strategies 1.FLWC.4e 2.FLWC.4a,b 3.FL.PWR.3a 4.FL.PWR.3a
Taking Words Apart to Solve Them 1.FL.PWR.3e
1.FL.WC.4d
Using Strategies to Solve Words and 3.FL.PWR.3a
Determine Their Meaning 1.FLVA7a 2FLVATa 3FLVA7a 4FLVA7a
Using Reference Tools to Solve and Find 2. FLWC.4e 3FLWCA4c 4.FLWC.4a
Information About Words 2FLVA7av  3.FLVA7aiv AFLVA7aiv
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Reflection
Why is the network of the Nine Areas of Learning critical to developing students’
competencies as flexible word-solvers?

Why is it helpful to represent the Tennessee Foundational Literacy Standards in a
continuum?
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What Do Competent Word-Solvers Do?

As educators, it is essential that we know how to support children as flexible readers, writers,
speakers, listeners, and word-solvers. Students need to develop phonics and word analysis
understandings and they need to apply their understandings to reading and writing continuous
text. The following Competent Word-Solvers: The Importance of Foundational Skills chart outlines
the word solving actions that competent readers and writers need to understand and use to
read and write.

Working with a partner, indicate in the spaces provided which of the different Area(s) of
Learning (using abbreviations) students need to understand and utilize for each word solving
action listed in the chart. The first two have been completed as examples.

Nine Areas of Learning:
e Early Literacy Concepts (ELC)
¢ Phonological Awareness (PA)
e Letter Knowledge (LK)
e Letter-Sound Relationships (LSR)
e Spelling Patterns (SP)
e High Frequency Words (HFW)
e Word Meaning/Vocabulary (WM/V)
e Word Structure (WS)
e Word Solving Actions (WSA)
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Competent Word-Solvers: The Importance of

Foundational Skills

In reading, competent word-solvers:

In writing, competent word-solvers:

Discriminate letter symbols in print
quickly.

LK

Form letters easily and quickly.

LK

Recognize whole word as units.

Write the sounds they hear in
words.

Use word parts.

Write a large number of known
whole words quickly and easily.

Use letter-sound relationships in
flexible ways.

Listen for and use word parts to
construct words.

Use knowledge of known words to
get to unknown words.

Use letter-sound relationships in
flexible ways to construct words.

Sound out words by individual
letter or by letter clusters.

Use knowledge of known words to
write new words.

Use base words to analyze parts.

Write words letter by letter,
checking on the letter-sound
relationships.

Analyze words left to right.

Write words left to right.

Check on their attempts by using
letter-sound relationships and
word parts.

Check on words they have written
to be sure they look right and
represent accurate letter-sound
relationships.

Use partial print information in
combination with meaning and
language information.

Use partial information along with
references and resources such as
word lists and dictionaries.

Use the information about words in
coordination with the meaning and
language of the text.

Keep the composed message in
mind while attending to the details
of word construction.

Use references and resources to
learn the meaning and exact
pronunciation of new words for
which they can approximate
pronunciation.

Attempt new words.

Attempt new words.

Know that every word has at least
one vowel.

Notice letter patterns.

Know that every syllable has at least
one vowel.

Think about base words.

Adapted from Fountas & Pinnell, 1998
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Read the following quote and respond to the reflection questions:

It's important to recognize that, while important, phonics, spelling, word analysis, and
grammar and usage strategies are not the end goal of literacy education. Their
importance lies in their contribution to reading and writing continuous text. The more
that students can solve words, derive the meaning of words, spell words, and parse
language syntax rapidly, fluently, and unconsciously, the more likely they are to read
and write with competence and ease. (Fountas & Pinnell, 20173, p. 2)

Reflection Questions:
What are you now thinking about the importance of teaching students to be flexible
word solvers?

What did you notice and think about while you were completing the Competent Word
Solvers: What Do They Do? chart?

What surprised you about what competent word solvers do while reading and
writing? Why?

What would you like to think more about with regard to flexible word solving? Why?

What does this mean for instruction to support students’ flexible word solving?
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Reading Fluency: What is it and Why is it
Important?

Tennessee Foundational Literacy Standard #5 states as its cornerstone that students need to
“read with accuracy and fluency to support comprehension.”

Take a moment to record in the box provided all of the words or phrases that come to your
mind when you hear the word fluency.

Fluency
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Fluent readers integrate the use of pausing, phrasing, stress, intonation, and appropriate rate
as they read. Readers attend to many aspects of language to make their oral reading sound
fluent. When reading fluently, readers are actively interpreting the author's message with their
voice rather than just reading words at a quick pace. Read and reflect upon the descriptions of
the Six Dimensions of Fluency and the Behaviors of Fluent Readers chart.

Six Dimensions of Fluency:

Pausing: the way the reader's voice is guided by punctuation

Phrasing: the way the reader puts words together in groups to represent meaningful
units of language

Stress: the emphasis given to words to reflect the meaning of the text

4. Intonation: the ways the reader varies the voice in tone, pitch, and volume to reflect the

meaning of the text
Rate: the pace at which the reader moves through the text

6. Integration: the way the reader consistently and evenly orchestrates pausing, phrasing,

stress, intonation, and rate

Behaviors of fluent readers

Reflects punctuation with variation in voice through pausing, intonation, pitch, and stress

Pauses appropriately to reflect meaningful phrase units

Groups words into phrases that reflect meaning

Uses rising and falling tones in a way that is related to text meaning and punctuation

Places stress on words in a way that reflects meaning

Uses expression to reflect the interpretation of the meaning of the text

Reads with good momentum, not so fast that phrasing, stress, and intonation are lost

Varies speed, slows down and speeds up with purpose

Reads dialogue in a way that reflects aspects of characters

Focuses on meaning

(Fountas & Pinnell, 2006, p. 63)

Tennessee Department of Education, Read to be Ready Coaching Network 2017 38



Comprehension and Fluency:

In pairs, read through this partial article on "Capillary Electrophoresis (CE).” One person reads
the paragraph aloud while the other person observes how the reader operates at any difficulty:
e What does the reader say and do?
e How fluently do they read the paragraph?
¢ Which dimensions of fluency were in place and which were not?

Once the paragraph is read, ask the reader to explain what he or she understood about
capillary electrophoresis.

A major advantage of capillary electrophoresis is that many analytical experimental
designs are possible, just as in the case of HPLC. In HPLC, a wide range of molecules can
be separated by changing the column support (see Chapter 5, Section F, p. 140). In CE,
the capillary tube may be coated or filled with a variety of materials. For separation of
small, charged molecules, bare silica or polyimide-coated capillaries are often used. If
separation by molecular sieving is desired, the tube is filled with polyacrylamide or SDS-
polyacrylamide. If the capillary is filled with electrolyte and an ampholyte pH gradient,
isoelectric focusing experiments on proteins may be done. (Boyer, 2012, p.186)

Reflect on this experience:
What did you learn from this experience?

Was fluency interrupted while reading this passage? If so, where was it interrupted and
why did the interruption occur?
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What did you understand about this passage?

How has this activity helped you to think about the relationship between fluency and
comprehension?

Consider the following quotes and record your current thoughts about fluency:

Reading fluency refers to the ability of readers to read quickly, effortlessly, and
efficiently with good, meaningful expression. It means much more than mere accuracy
in reading. While many readers can decode words accurately they may not be fluent or,
as some reading scholars have termed, automatic in word recognition. These readers
tend to expend a lot of mental energy that takes away from the more important task of
getting to the text's overall meaning: comprehension. (Rasinski, 2003, p. 26)

Fluency is not a stage of development at which readers can read all words quickly and
easily. Fluency changes, depending on what readers are reading, their familiarity with
the words, and the amount of their practice with reading text. Even very skilled readers
may read in a slow, labored manner when reading texts with many unfamiliar words or
topics. For example, readers who are usually fluent may not be able to read technical
material fluently, such as a textbook about nuclear physics or an article in a medical
journal. (Armbruster, Lehr & Osborn, 2006, p. 20)

This excessive focus on rate can lead to fast, staccato reading rather than reading with
appropriate pacing and may actually interfere with, rather than promote,
comprehension (Samuels, 2007). Because excessive rate impedes comprehension,
either by shifting the focus away from understanding or by actually interfering with the
construction of meaning, most researchers (e.g., Fletcher et al., 2007, Hudson et al.,
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2009, Rasinski et al., in press) consider appropriate or conversational pacing, along with
other prosodic features (as mentioned earlier as pausing, phrasing, stress, intonation),
as central to their definition of fluency...According to the NAEP (National Assessment of
Educational Progress) analysis of oral reading (Daane et al., 2005, Pinnell et al., 1995), all
three elements of fluency—accuracy, rate, and prosody—are related not only to one
another, but also to overall reading comprehension. Ultimately, it is essential to expand
the way fluency is measured so that it encompasses more than rate and accuracy.
According to Deno and Marston (2006) the definition of fluency should not be limited to
correct words per minutes. (Kuhn, Schwanenflugel & Meisinger, 2010, p. 243)

Reflection

What does the research say about the connections between fluency and comprehension?
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MODULE 3: Observation and Assessment

Objectives
e Consider different ways to observe and assess students' understandings of foundational
skills

e Investigate how observation, assessment 